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CONTRACT GRADING & SELF-ASSESSMENT WITH RUBRICS: 
A TOOL FOR DIALOGUE, COACHING & FEEDBACK



Have you ever felt frustrated that a student seemed 
more interested in their grade than in their learning?



Do you wonder how you could motivate students to 
take more responsibility for their own learning?



OBJECTIVES: 

How can alternative grading:

• increase student learning, agency and motivation?

• encourage dialogue around learning and feedback rather 

than grades?



35 students, 19-21 years old with diverse cultural backgrounds/identities in 2nd year required 

business course on intercultural communication.

Interventions included:

• Student contract rubric submission first 2 weeks of classes 

• Student self-assessment mid-way and end of term

• Mid-way 1:1 student-instructor feedback and learning conversations  

• Course feedback surveys
Engagement 80%

CONTEXT & METHOD: 



Engagement
• Goal-setting as motivation

• Increased clarity of 
expectations

• Less judgement

• More reflection

• Learning centred feedback 
& dialogue

FINDINGS:



• The process offered clarity, reflection and motivation for students through 

setting and tracking goals. 

• True shift to conversations on learning?

 

• Learning and feedback conversations for 31% of students offered students 

more agency and deepened their meta-cognitive skills. 

CONCLUSIONS:



Further Reflections:

• How did students’ context, motivations, prior educational 

experiences, and expectations impact participation and benefit to 

students?

• How to develop students’ meta-cognitive skills through coaching, 

teaching, co-creation of contracts and peer feedback?



To engage and motivate students 
through increased agency and a 
shift in focus from grades to 
feedback and learning.

CONTEXT & METHOD

Results & Engagement

CONCLUSION
CONTINUE THE
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REIMAGINING 
GRADING: 
ENGAGING STUDENTS  
THROUGH CONTRACT 
GRADING AND 
SELF-ASSESSMENT
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INTRODUCTION

Within the context of a small teaching 
focused university, I explored how to 
practically and systematically approach 
grading student work differently (if grading at 
all) to increase student learning, motivation 
and agency. I implemented a combination of 
contract grading and self-assessment, and 
held 1:1 feedback and learning conversations 
mid-way through the term.

OBJECTIVE

35 students, 19-21 years old with diverse cultural 
backgrounds/identities in 2nd year required business course. 
Interventions included:

• Student contract rubric submission first 2 weeks of classes 
• Mid-way 1:1 student-instructor feedback and learning 

conversations  
• Student self-assessment mid-way and end of term
• Course feedback surveys

FINDINGS/KEY 
OUTCOMES

• Goal-setting as motivation
• Increased clarity of 

expectations
• Less judgement
• More reflection
• Learning centred feedback & 

dialogue

CHALLENGES
• Student prior experiences and 

expectations
• Some lack of meta-cognitive skills 

for goal-setting and self-
assessment.

• Engaging everyone

BETTINA BOYLE, BSC, MA 
(SHE/HER)

Educational Developer, Instructor

 Centre for Teaching Excellence 

Business & Professional Studies

Engagement 80%

B+ 
Average

A- 
Average

B-
Average

Further Reflection:

• How did students’ context, 
motivations, prior educational 
experiences, and expectations impact 
participation and benefit to students?

• How to develop students’ meta-
cognitive skills through co-creation of 
contracts and peer feedback?

The process offered clarity, reflection and 
motivation for students through setting and 
tracking goals. One may question if the focus 
truly shifted to increase learning; however, 
the learning and feedback conversations for 
31% of students certainly offered students 
more agency and deepened their meta-
cognitive skills. 



CONTINUE THE
CONVERSATION
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*Behaviours for an inclusive, brave and 
respectful learning environment for all 
include (but are not limited to): 
Listening, reaching out, making sure all 
voices are heard, awareness of own 
assumptions and bias, showing 
vulnerability, collaborating, supporting 
and caring for others in the classroom.

**Participation does not equal 
attendance. Participation includes 
actively listening and taking part in the 
learning. If occasionally unable to 
participate (and attend) in-class due to 
illness, students must notify the 
instructor (and other classmates/group 
as relevant) prior to class, and take 
responsibility to catch up
on anything missed.





*If you use AI for any of your work, activities or assignments in this class, you must document your process including 
which prompts you used and where, where you added or changed what AI generated and why you did so.

The grade I recommend for myself is:

The reason for this is:
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